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ABSTRACT

This paper investigated the consulting role of the
elementary school counselor. A six-week training program was
instituted which allows teachers to examine their own classroom
behaviors through observing and analyzing video-tapes. An evaluation
of the program impact on the pupil population indicated significant
and positive mean gains in self perceptions. In addition, an
examination of the relationships of teacher perceptions of pupils to
. six pupil characteristics (socio-economic status, sex, race, peer
acceptance, intelligence, perceptions of self) suggested: (1)
Teachers are influenced by the socio-economic status of the child;

(2) a teacher's style of interaction teaches children how to perceive
their classmates; (3) teachers are not generally influenced by a
child's race or sex; and (4) teachers and pupils tend to agree on
perceptions of school work tasks, but no such congruence was observed
for social skill tasks. . (Author/Ws)
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Consulting for Improved Self Perceptions of Flemaeniary School Children

l RO .

The consulting aspect of the clementary school counselor's role

has been the subject of concern for many writers (Eckerson and Smith,

1962; Dinkmeyer, 1962; Lee, 1963; Faust, 1968) and the issue has been

explored from diverse focii. With the ACES-ASCA Joint Committce

_ Resolutinn it might have bzen expected that the issue would have been

resolved (1968). Nevertheless, consulting has received neither immediate

nor general zcceptance. Perhaps this reaction is altogether appropri.ate
since it is characteristic of thoughtful human groups to resist un_.test.‘ed
and unproven prbducts .

Inherent, if not explicit, in much of the writing concerned with the
counselor as a consultant was a call for systematic inquiry into the
effectiveness of the consulting function {Nelson, 1967; Kranzler, 1969;
‘Le.wis, 1970; Nelson & Muro, 1971). l;‘or-.our research must ultimately
address itself to such quéstions as: ('1) What kinds of changes can be
brought about in teachers, children, parents and dthers; (2) With what
procedufes, and (3) with how 'high a degree"of probability 2’ If we would
ask counselors té invest themselves in consulting activities we should
r;a\re the answers to such quéstions. We‘s.hould be reasonably csertain
concerning which groups can be helped and in what wavs., And We

should know if the consulting function produces changes that are'worth

the investment.

At this point in time, we do know that clementary school counselors

are engaged in the consulting function and that some -counselors and
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teachers as well, believe cbnsultation, to be a sidnificant part of the 5
" counseldr's role (Splete, 1971). In'addition, we have evidence that ’ ' 5‘3
the céunselor, as a cbnsultant, cén help a classroom teacher with ;
certain classroom management problems (Engelhardt, Sulzer ‘and ‘ '
Alfenkruse, 1971). This present study was still anothzr atteampt to
determine the impact of an inservice teéchelj training program on ele-

mentary: school children,

Problem Statement

The training program concentrated on Adeveloping in teachers in-

sights into their own classroom behaviors and how this influences the
learning environment of the child. A basic assumption of the program
Was that if teachers are given insigij.ts into thesir own behavior, their
style of interactions with studepts in thg classroom will change (Henry,

1957; Leacock, 1968; Bandura ‘& othérs, 1870),

..The format .of the training sessions was designed to provide
teachers with these opportunities thrqugh the observation, aiscussion,
and analyéis of video tapes. Thus, a major éssumption bf't'};e study
was, given a forhét which provides teachers w'i'th behavior examination

and modeling opportunitics, teachers will create more effective class~

ye

room learning climates. In addition, it was postulated that the training

sessions would be positively perceived by teachers, and that there

would also be a positive impéct on the pupil population.

A secondary concern of the study was to verify certain assumptions

|
& . .
é which are cxprossed in the relationships betwveen teacher percepticns of

. 3




ey o T e o o s e 7

e S L 1 e 0 ayse e o 1 2

PO R Terrowy

T T g e e et e SR

pupils and the self perceptions of the'child. Reciognit:ion and identifica- |
tion of these rélationships are fu}nd'amcﬁte;i totheselectml{ ,m deS1gn and "
evalﬁation of training objcctives". |
The hypotheses considerad in this study are as follows:
Hypothesis #1 -~ Given opportunities to examine, discuss «nd
model behaviors,‘. teachers will manifest behaviors which result in
increased positiv'e self perceptions for both ﬁlemselves and the pupils
in their c_:laésrooms (Brookover, 1962; Perkins, 1965: Bandura & oth;ars,
1970). This hypothesis e.ﬁaminéd the impact of the video-tape training
sessions on teacher and pupil perceptions.

Hypothesis #2 - Teachers perceptions of a child's academic
and social ability will relate to a chiid's' socio-economic level, his
race, his séx, his pee~ acceptance and his self perception. The
spe.ciﬁc hypotheses examined'were: | |

. a. ' Teacher perce.ptio‘ns‘of students are rel}a.ted to the socio-

economic status of the pupil (Leacock,' 1968;'Rist, 1979).

b. A teacher's style of clas sroom interaction teaches
children how to perceive their classmates (ILIen‘ry, 1957; Bandura, 1965).

c. | Teacher ratings of pubils fav_dr‘girls over boils (Kageh, 1968).

d. ‘Teacher ratings of pupils relate to thé pupil's'race (Rosenthal
and Iaco‘bson, 1}968; Zigler, 1970).

e. | Teachers provide pupils with relatively greatei' knowledge of -
subject matfer expectations than they provide pupils with knowledge. bf

personal-social skill expectations (Henry, 1857; Darclay, 1971).

4
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f. Teacher perceptions of pupils and peer acceptance of

pupils relate to pupils self perceptions. (Horowitz, 1939; Erookover,

1962). o o

Procedures_

The inservice program was conducted in an urban el.emehtary |
séhool setting in erginia.* The elemehtary school population num-
bered approximately 400 with a racial balance of nearly fifty percent
black and fifty percent whit;a. All fourteen fen}'ale teachers .of grades
one throhugh six and ‘one ungraded i_ntermediate cl.éss participated in
the training program. | |

The program was initiafed in an on‘ghtation session held in the

spring of 1971. Six weekly training sessions were held thereaftex.'.

" These sessions met for one and one half hours on Friday afternoons.

The major topics of discussion in the training séssions were:

(1) .Iriterdepend_ence of aff.ective and cognitive behavior; feelings and
the. aéquisition of subject matter;': (2) Peer interactions and group i.riter-
actions; self percebtions and how they are learned; (3) Adu‘lt interactions
with children; thé effect of cértain behaviors on}the behavior of ofhers;
(4) The antecedent.s-of teachiﬁg problems; effective learning climates
and the. locus of control; (5) Self in relation to others; - systematic
instruction in socialization skills, and (6) Evahia‘;_ion of the training

sessions.

*This research was supportéd by the Cbnsultative Resource Center for *
School Desegregation, University of Virginia, Charlottesville, Virginia, 1971.

o
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The training sessions employed the o})servat.ion, discussion
and cnalysis of vicleo-fapings of tlﬁe claééx:oc;r-n. settmgs -of thefourtcen
participating teachers. A split-.screen presentation permitted-a simul-
tanecous observation of the teacher and her pupjls. Video-‘:tape
critiquing sessions focused on the positive teaching behaviors of ihe
fourteen teacher:s . Teachers were givén opportunities to qbscrve a
range ‘of positive behaviors beyond those employed in each classroom
and also, to receive positive reinforcement for those behav'iors -
selected for individual coﬁsultation 'and.g.roup presentation.

Although the use of video tapes provided teachers with a vafiety
of modeling opportunities, the exclusiéc—:_ selection of positive behaviors
was considered crucial to a positive .att'itude chance which would be
manifested:in classroom behavior. Bandura (1970) suggests thét the’
moaeled approach meets with greater success in a positive'a.nd
relaxal aimosphere. Further, there is evidence ‘that tﬁreatening
atmosphéres reinstéte avoidance respo'nses (Miller et al., 1959; Bandura
and Rosenthal, 1965). With respect to teacher flexi.bili_ty_," Loree (1971)
suggests that teachers who have acquired favorable attitudes toward
variations in teaching style, followed by.favorablc consequences, will
be likely to  .sticceed and vauife favorable px;édispositions toward
further experimentation.

.The s;eléction and inferpretation of "positive" teaching behaviors

represented the content of the training sessions. The counselor's con-

sulting function requires that he be responsible for helping teachers

s . 8
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become more effective in creating learning climates for all children
I “(Bowvr, 15—3"/»1v;v”15'in'.':meye1; an.cinc'}éu]éwell,lw.‘ﬁo; Faust, ;968; Meeks,
1963). This implicﬁ the need for' teachers to have a fnulticuliural
awerenass and understanding of the social logic employed by various
socio-economic groups (Rist, 1970). For this réason the first major
"content" input to the training sessioﬁs was designed to provide

teachers with an understanding of the social and cultural environ-

ments of the children_and the impagt of certain teacher interactions

on the learning climate of the classroor.

'I"hé second major content input to the training seésions were
fh_e introducticn of classroom ‘}"lanagement techniques which support
a positive learning climate. A survey.of performance criteria in
teacher education (Rosenshine and,Paust, 1971) identifies clarity,

variability, enthusiasm, task-oriented behaviors, and student

opportunity to learn as the five most powerful variables', in affecting

, ,
student behavior. Kounin's observational categories (1970), account-
ability alerting teaching behaviors, as well as classroom fprfnat, were
used to operationalize those teacher behaviors which emphasized

clarity, variability and enthusiasm. Teachers observed the account-

ability and alerting behaviors in the video-tapings of their own per-

formance as well as the performance of their peers.

Measurement

Mcasures of the self p2rception: of pupils were obtained to -

determine any chang=s which may have occumred as a result of the ™ -

04
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training program. Three tests mcasuring pupil perceptions were admin-

istered at the beglnning and at the ‘end of the training program,* Two of
the tests of a_i'fectiire behavior are described below.

I. Peer Acceptance - this instrument was designed to obtain a

measure of the degree of acceptance or re’jection of a pupil. Each pupil
was rated on a five-point scale by his classroom peers. This instru-
ment was administered to grades three through six, After the first
adminis’cration, the format of the scalas and item descriptions were.'

modified in the direction of increased clarity. **

II. Self Perceptions - Competence - this test \n}as in part based
on the rationzle presented in the Virginia Educational Needs nssessrnent
(1970-71). In addition to psychologically based items, sociological
and culturai measures of classroom climate were included (Rist, 1‘9 70).

The pupil behaviors were classified into three areas:

A. Self to others - the pupil's perccptidns of his
pupil-pupil interaction effectiveness.
B. Self to teacher - the pupil's percef)tions of his

‘pupil—-teacher interaction effectiveness .

e g

C. Self to task - the pupil's perceptions of the |

effectiveness of his (1) study skills, and (2)

ey e anmem vy e

attitudes towards school and learning.
‘This instrument was administered to grades three through

-six, pre and post testing.

*Two tests, Peer Acceptance & Self Perceptions, are presented in this
analysis. The third test, Sclf Worth, did not show variability among pupil

*:Post tost data, C}lddc-.) 3-G, are presented in this analysis.
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Further, all teachers rated each of their pupils, pre and post

. testing, using the items in instrument JI. Each pupil was identified

by race, socio-economic status and sex. Lorge Thorndike Intelligence

Test Scores were gathered on pupils in grades three through six.

Analysis and Findings

The evaluatioﬁ of the training program focused on two major ob-
jectives. The first objective was concerned with the impact of the
training sessions on the perceptions of teachers and pupils: Assuming
the training sessions medified the teachers' style of interaction with
pupils, did the changed style of teacher~pupil interaction result in
more positive self perceptions on the part of pupils?

A second major concern of the assessment was to examine the
relationship between teacher perceptions of pupils and several pupil
characteristics. If, for example, teachers perceive pupils from varying
soci.o-e'conc;mic statuées differently, this relationship may suggest
training objectives which provide a greater undefstanding of pupils
from differing socio-economic levels. In addition, this relationship
might have an even greater consequence if teacher perceptions of a
pupil should influence the class members' perceptions of him. Thus,
a second relationship examined by the study was; the degree of con-
ﬁ%@ﬁ&e between teacher rafings of a pupil and the peer acceptance
of that pupil.

In summary, a primary objective of the evaluation was to assess
the impact of the inservice training activities on the pupil population.

The second major focus of the evaluation explored the relationships of

L .9
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teacher parceptions of pupils to (1) the self-—perceptions as c.\_:pressed
by the individual ch;_ld, and (2) h.ig peer or group acceptance. In addi-
tion, the relatjsﬁship‘of teacher be.rceptions to the pupil charactéristics,
sex, race, and intelligence were examined. The cvaluation of these two

J
objectives is presented below,
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Objective 1: What was the extent of the program impact on the pupil
population? ' -.
One indication of the impact of the teacher training sessions on

the pupil population might be reflected in a change in the self percep-

A LR

tions of pupils. Or, in general, did pupils perceive themselves more

positively aftetr the teachers' training activities? The pre and post

e

test administrations of the three instruments described above were
compared and changes in pupil percéptions were observed. The
average self perceptions of pupils was calcﬁlated for grade levels 3-4;
5-6, a;nd for the t;)tal groﬁp of pupils. The average or mean perceptions
before the training prc;gram was compared to the méan.after the training
program 'fb.r each of the grade levels. An ana.lysis of vari.an‘c':e design
[ o wasvused to determine if any significant change::: occurred between the
pre and post testings. |

Changés in the mean perceptions of pupils responses to Instru-
men;c IIA, B, C and thé total test scére were analyzed by grade levels

3-4, 5-6, and 3-6 (total group). Table I presents the average 6r mean

é,. pupil perceptions, observed for the pre and post test ad_ministrations.
%

Only those means which changed significantly from pre and post testings
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are presented in the table’. The P-ratio_indicates significant changes

in pupil perceptions during the project (at.the ..05 level). ... .

Table I.  Significant Mean
Changes in Pupil Self Perceptions

Test , ‘Means - F-ratio
Pre - Post
I A. Self to Peers 33.9 Grades 3-6 | 35.2 T 6,02
II A. Self to Peers 33.5 Grades 3-4 - 35.4 5.66
II B.. Self to Teacher34.2' | : 36.5 8.68
. Total Test 105.1 - 110.0 6.83

Observation of Tablz I indicates that in general pupils in grades
3-6 (total group) made positive gains in ‘their' perceptions of themselves

with their peers (A. Self to Peers). On the pre-test thé average per-

.ceptions of students in grades 3-5 on the effectiveness of their relation-

ships with peers was 33.9. After th? training brogram.the average

[ - ?
increased to 35.2.

It appears that‘f:he training program had a re'lat'iv'ely greater ir_npact
on grades 3-4 than on the fwo upper gradé levels. Grad_e's 3-4 made
éignificant and .positive gains in the areas, A. Self to Peers, B. Self
to Teacher and the Total Test. These findings suggest that the behaviors
of younger pupils are more readily influenceci or changed than thoée of
older chiidren,

It can be not.ed théﬁ none of the grade levels made significant.

gains in their perceptions of the third area, Self to Task. This findings

c e




e B T,

might be attributed to the fact that pupils' pre test scores were generally

higher in this érea (ore~test mean = 38, Self to Task; pre test mean = 34,

»

Selflto Peeré; pre-test mean = 34,4 Self to teacher). 'The post test average
of grades 3-6 in the area Self to Task rose to 3_9, but the differehce be~
tween‘ 38 and 39'did not represent e sig.nifiqaﬁt'gain (at the..OS level),

Iﬁ éummar'y, positive chances w'P:re observed in the seif perceptions
of pupils., These findings support the thesis that the t;aining program not
only had a positive impact on teachers, but ';hat. this impact was re?flected

in the ;pupil population.

.Objective 2: What are the relationships between teacher pefceptiohs of

pupils and the pupil characteristics, sex, race, age, socio-economic

status ,. peer acceptance, intelligence and perceptions of self? .

In thi.s section, the rela'gionships'between pupil and tc-;achex:
pérceptidné are examiﬁed._ Descriptive d.ata_on pupil and teacher
reSpbns‘es are first presehfed, followed by a 'presentation of an anélyéi's
of the'. relationships betWeen pupil énd teacher perceptions.

The pupil responses after the training program are'sﬁ'mmarized

in Table 1I.
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Table II: Mean Post Test Results of Pupil}
Perceptions by Sex, Race and
Socio~-economic Status.

TOTAL -~ SEX " RACE SOCIO-ECONOMIC ILLVEL

TEST ¥ SD  Boys Gitls  Black  White  Low Middle Upper Middla

L. 81 16 82 - 80 81 81 80 8 8

Lo 108 13 106 109 107 109 106 108 120

A, .3 5 35 35 35 35 35 35 38

B. 3 6 34 35 35 35 35 35 T 10

c. 3 6 ¥ 3 7w 8 3 39 . 4

i.o. 9 12 94 o4 92 97 91 _98- 104
i = mean‘ | | |

SD = Standard deviation

-'The key to the average pupil responses presented in Table II are

summarized below: | |

I. =Peer acceptance - how pupils are perceivéd by their cla‘s smgtes

II. = Self percecptions - Total Tesf Score "

The total test score of self perceptions is. él_aséified_ into three
areas: |

‘IIA = The pu‘pil‘s‘perceptions 6f_ t.he effectiveness
of his relatiopships with classmates -~ Self to

Peers

IIB = The pupils perceptions of the effectiveness of -
his relationships with his teacher - Self to Teacher

IIC = The pupils perceptions of the effectiveness of his
relationships to his schoolwork - Self to Task

-

The peer acceptance (Test I) and the test.of vSelf Perceptions (II.A,
B, C) were administered to pupils in grades 3-6.'
| 12 . A3

R o Yren iy e s « P e T s s e e

ey




NG

i3
(3
&
X

E
L
i
F:
{
H
H
b
:

XTI TS ST S e v AT T

A o 4

~ Table II above presents the post test results of pupil perceptions .

for the total group of pupil tested by‘sé‘\-: , ‘race and socio~economic level.

It cén ba observedv from the table that the average Pcer Acceptance
(Test I) for the tot‘al group of pupils was 81. The average Pcer Acce ptanée
of bl&"le and white students was. equal for this scheool. These data
vsuggested than 1;f1at peer acceptance in th;—: subject Elementary School
does not favor eithzr black or white students, When the average peer
acceptance is presented by sex, and the socio-econqmic level of '
pupils, a slightly greater pser acceptance éan be observed for boys - .
and for the middle and upper middle socio-economic levels,

The average for the Total group (grades 3-6) on the Instremen;c 11,
Self Perceptions, was 108. The avérages of subiasts A and B, Self
to Péers (mean = 35) and to Teacher (mean = 35) wére lower than fdr
Subtest C Self to Task (mean = 39), These data suggest thﬁ.lt pupils
in ge,nerai have relatively higher perceptions of theix; effectiveness in.
the area of sé:h‘oolwork than in their so'cializa'tion skills.

When we classify pupil résponses' by sex, it céh be observed
that the average self perceptions of the boys equals 106, a'rid the
girls evquals 109. These data suggest tha;c the girls generally perceive
themselves more positively tlllan.th'e boys. If wel observe the break-~
down of the three areas of self percepti'ons given under A,l B, and C
the discrep.aﬁcy between the self perceptions of girls and boys is

mainly attributable to the area, Self to Task (37 vs, 39).

" The Self Perceptions of bla’c}: and white pupils are appro;\fimatcly,

H
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equal. The greatest difference in Self Perceptions can be obse'rved
when pupils aré classified by socin~cconomic level. The pupils per-
ceptions of self appears to bz related to socio-economic level. The

pupils percéptions of self appears to be related to socio~economic level,

-~

- where the low socio economic level averages 106 vs. 108 for the middle

groub‘and 120 for the upper middle strétum. This difference.in the self
perceptions 6f pupils by socio;economic level 'is primarily reflacted in
the areas of B. Self fo Teacher and C. Self to Task. Pupil-respons;as
sug e,t that those pupils vof lower socio econbmic status perceive
themselves to be less éffe_ctive in their relationships with teachers
and with schoolwork than do pupils of middle and upper middle socio-
economic baékgrounds.

Table III presents the teachers' perceptions of their individual

' pubils. The teachers used .a form similar to Instrument II, rating each

'TOTAL SEX | ~ RACE SOCIO-ECO. LEVEL
TEST X __ 8D B G B w L M UM
I 106 16 103 109 - 106 107 103 111 17
Y 7 33 34 - 33 34 32 35 38
‘B 3 5 3 37 36 36 35 37 38
¢ % 7 3 38 36 37 .35 38 40

student on items measurinc_j the effectiveness of his relations with A.
Peers, B. Teacher, and C. Task. The teacher pre-training ratings did
not differ significantly from their post~training ratings. .Table 111

presents the teacher rati}ng's of pupils at'the conclusion of the study.

Table III: Mean Ratings of Pupils by Teachers:
' " Post Administration '

15
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It can be observed from Table HII that teacher ratings favor girls-

over boys, particularly in the area of C, Self to Task. No general differ—
ences appear in the teacher ratings of black and white students. How-
ever, a positive relationship was obsecrved between the teacher ratings

of pupils and the socio zconomic level of the child. In general, icachers

rate pupils from lower socio economic levels relatively lower (mean = 103)

than they rate pupils from middle (mean =111) or upper-middle (mean =117)

éocio—econom‘ic 1ﬁevels'{

The relationéhips suggested by the.dosér;',ptive data bresentécl in |
Tables II and III were analyzed by the u'sQ of product-moment correlation
coefficients and multivariate analysis. Teacher ratings of puApils were
éorrelated with the pupil characteristi‘cs: race, sex, 'socio—e.conomic
status, his peer acceptanCe, and his perceptions of self, The signifi-
cant reiationships between teacher rating's 6£ pupils a‘nd the pupil

characteristics are presented in Table IV.
. !

Table 1V

Intercormrelations of Teacher Ratings
of Pupils to Pupil Characteristics

' Pupil Characteristics

Teacher Ratings ~ Peer Socio-economic - Student .
of Pupils Acceptance. Status Rating II C Intelligence Sex
na 443 248 .58 .219
18 a5 IR | 302
nc - .380 246 283 .367 -.172
I Total 480 248 237 330 |

. o

r=,159, significant at .05 lovel (df = 150) -
r=.208, significant at .01 level '

6
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It can be observed from Table IV that teacher ratings of pupils in

their peer relationships (I1 A, their teacher.relationships (II.B),. and their.._ N

g IR e
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task eifectiveness (II C) are in moderate -substantial ai:;reem_ent w-ith the
pupil's accep‘gance b;z his classmates. For example, teaéher ratings “ s
anﬂ peer accaptance are positively 1olated for each of the three areas,'
(r=.443, r = .476, r = .380) and the total test (r = .480) . Thus, those o ’ |
pupils who are perceivéd .favorab].y by teachers tend to be more accepted " |
by their classmates, and those pupils who are perceived negatively-r by :
their teacher tend to be les‘sl accepted by their claésmétes . These‘ '
relationghips support the thesis that pupils learn about their classmates
from their teachers,

Teacher r;dtings of pupils dorrelated toale ;ser extent with the
§ocio-econ9mic status of pupils. The significant andl pésitive relation-
.shllps between teacher ratings and the sbcio-economié status of the child

. . support the descriptive data pfesénted in Table II above; i.e., there is

. | a tendenﬁy for téachers to rate the effe'ctiveness of pupils fx;om a higher
socio-ecoﬁomic status more }fav'orably than those pul;ils_of "lower socio~
econom.ic levels, Th'is. relationship was lnot observed‘, hc;‘vever, for
area B, pupil—-te.acher.felation:?hip.s. Teaé,hers did ﬁot perceive any
difference in the ‘effective‘ness 61’ the pupii's interacfions with them

-and the éhila-'s socio-economic level. Teacher ratings of the effe_ctive-

- ness of a pupil's peer relationships and_ his task effectiveﬁess did,

however, relate to the pupil's socio-economic level,

A pupil’'s self perceptions of his task éffectiveness (II C) tended

to agree with the teachers ratings. "Howevér, the pupil pcrc‘eptiohs of

16 ' 1 e
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his peer relationships (II A) and teacher relationships (II B) was not

““congruent with teacher ratings. One explanation of this observation

is th"c;t pupils are aware of accebtable schoolwork béhaviérs related
to schoolwork, but their social skiil behavior gxpectations are not
always congruent with thbse of the teacher. In addition, the one
significant relationship between the sek of the pupil and teacher ratings
was in this area, Self to ’l‘aSk. Teachers generally perceived girls more
favorab].y in this area. -

The intelligence of the pupils was positively related to télacher
ratings., This relationship may be partially attriﬁutedto the positive

relationship between the pupil's socio-economic level and his measured

intelligence. The analysis described below was carried out to deter-

mine to what extent does intelligence, socio-economic status, as

wé'll as other pupil charécteristics and teacher ratings infl.uence 'the.
self perceptlions‘of a child, |

‘A multivariate analysis (Bottenburg and Ward, 1963) was fun to
examine the relative influence of (i) teacher berce ptions of pupils
and (2) pupil ch_aracteristics (race, sex, SOCin'eCOI'lOITl]:;C étatus,
intelligence and peer acceptance) oﬁ the 's‘elf percéptions .of a pupil.
Because of the _changing composition of the community, grade level,
racial ¢01npositi.011 and socio-e conomic COmpositiozl by grade level
were considcred in the anaiysis . | | |

The multivariate analysis pe.rmitted the determination of thev

relative impact of: (1) the pupil characteristics and (2) teacher ratings

e -
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cited above, on a pupil's perceptibns of self. First, the relationships

between the four pupil characteristics (sexj, socio-economic.status, .. .
age and intelligence and pupil self perceptidns) were examined. This
analysis indicated. tl'lat socio-economic. status had a signifiéantly greale
contribution to a pupil's seif perception than did the othér t—hree méasure
The.multivariate.analysis, expanded to include the teacher ratings and
grade :d_escriptions , was consistent with this finding (see Attachment A).
The variahle, socio~economic level was significant at- the .04 leve‘l,
F=4.20, df =1.146. None of the other méésures of pupil characteris-
tics nor the teachcf ratings weré found to have a relatively greateI:

influence on the self perceptions of pupils.

Discussion

1.. The major thesis of the study was supported. The significant

‘mean gains in pupil self perceptions sugéest that when teachers are

given ins'igh’cs into their own.behaviors, their style of interactions
. ! .

with pupils will change.” The pupil, pupil and teéchexf—pupil interaction

focus of the teacher trainihg sessions would seem to have. influenced

' the teachers' style of interactions. For it was in these two testing

areas, pupil-pupil and teacher~pupil interaction, that pupils made
significant gains. )
" If it can be concluded that the content of the teacher training

sessions influenced the teacher's classroom behavior, it cannot be

assumed that the sessions made a similar impact on the teachers'

r
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perccpfions' of their pupils' self cpncepf. For, the teachers' pre-training
.w - . .......ratings of their pupils did not differ significantly from their post-training
ratings., .This finding se‘ems ';o suggest 't_ha:c a change in behavior does
not réquire a concommitant change in ét;tifudes and feelings. For, the
teachers' style of classroom interactions did change and pupils did
. make sié;n_ificant gains in their own self coﬁcept ratings .de spite the

fact that teachers rated them no differently pre and post training. Never-

theless, the findings do seem to endorse behavior modeling as an effective

technique for modifying observable bchavior, _

The significant impact of the teacher training program on pupil

self perceptions despite the fact that there was no direct treatment
assigned to the pupil population suggests consultation with teachers
as an important function for elementary school counseling. The role of

the counselor is one in which children are helped toward increased per-

s}onal fu'lfillment Historically it‘ has been assumed that the counsélor
.« - accomplishes these tasks through coungeling with children. 'Des’pite
the dearth of ex)idence that counsel'ing with qhildren does, in fact,
increase a child's _se’nsel of peréonal adequacy an_d worth, c;Junselors
have persisted in this activity.
The findings of this study indicate that thev child's sense of worth

and adequacy made significant gains not merely in the absence of

counseling, but in the absence of any contact w.ith the child. Further, -
this study suggests that teacher consultation can be succés sfully

undertaken in a posilive atmosphere with opportunities for behévior

ot -

modeling.

19 20
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2. I‘oilr of the six sub~hypothesis_were supported. The. significant

and positive relationships found between teactici perceptidnsg of stu-""—"

dents and pupils' socio-economic status supports Rists' (1970) thesis

b gt a7 T

that teachers appraisc a child's ability to learn with certair. personal

——cten

ey

characieristics unrclated to his men*al potential. Secondly, the
agreement betx-«.r;gan tescher and peer ratings supporfed thc proposition'
that the pattern of teacher-pupil interactibns teaches classioom members
how to perceive each other. Thirdly, the absence of significant an;l

positive relationships between teacher ratings with sex and race

suggested that teachers are not generally influenced in their percep-

tions of pupils by these two varisbles. Howevér, the significant relation-

ot caepen >

ship betv/een teacher ratings which favored the girls in the areca Self

o, TR AT LI S

to Tésk qual;fies this finding. The congruénce between pupil and
teacher ratings in the area of Self to Task.and the absence .c>f'Such‘
relationéhipé in the categpries: Self to Peers and Self to Teacher,

- suggests that pupils are more aware of 'the no;'mative behavio'r reé{'uired ) '
in cognitljve task fulfillment. On the other h_ahd, acc;e ptgblg social
.norms may notl be as explicit in their repetoire of behaviors.

The fifth assumption, that'the teacher and pecr perceptions of

an individual pupil. are related to his self perceptions, was not directly

supported. Rather, socio-economic status appeared as a direct influence

on pupil self perceptions and as an ind_irect influence in the relationship
between Socio-economic Status and Tcacher Ratingé. If the pupil is’

unaware of acceptable personal social behavior, his coping mechanisms

J -
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may not allow him to accurately assess his self adequacy. Furthér,

the .values ‘emb'racéd by the school and enforced in the classroom are

not néc:essai‘ily those of its pupils. The x:.esulltant disc;epancie‘s
perpetuate unnecessary misunder;tandings between teachers and pupils
as reflected in the limited- congruencalbetween teac_her and pupil ratings.
This ci.rcumstance scems to recommend direct and systematic social

sill training for children as a necessary and vital inclusion in the

“elementary school curriculum.
The significant impact of thc teacher tr‘aining program on pupii.
self perceptions suggests consultation with teachers as an important
contribution to a child's feelings of self adequacy. The need for
counselors to hecome involved in thej consultative function is further
réinforced by the positivé and.sighificant‘relation_ships found between

teacher pzrceptions and the peer acceptance of pupils.

T A T A
- P R T SRS

2




T A AL RIS ST N 4 4 88 VI M TR € S R A 908 0 s
Y

e i e e L et S R T T T T

. . .o - N

... REFERENCES

b e e RN i pe 2T

; . . ACES-ASCA Joint Committee Statement on the Elementary School Couns'e'lor.
g ~ The elementary school counselor in today's schools. Washington,
% D.C.: American Personnel and Guidance Association, 1969.

Bandura, Albert, Ross, Dorothea, & Ross, Sheila A. Imitation of film-
mediated aggressive models. Journal of Abnormal and Social
Psychology, 1965, 66, 1, 3-11.

Bandura, Albert, Blanchard, Edward B., & Ritter, Brunhilde. Relative
‘efficacy of densensitization and modeling approaches for inducing
‘behavioral, ‘affective, and attitudinal changes. Journal of
Personality and Social Psvchology, 1970, 13, 3, 173-199.

Bandura Albert, & Rosenthal, T. L. Vicarious classical.condition'ing
as a function of arousal level. Journal of Personality and Social
! - Psychology, 1965, 3, 54-62.

Barclay, James R. Characteristics of reticent and disruptive children
as identificd by the Barclay Classroom Climate Inventory. Paper
prepared for presentation at the annual meeting of AERA, Sympos-
ium Measuring the Classroom Climate, New York City, February 4,
1971. :

: Bottenberg, Robert A., & Joseph H Ward, Jr. Jnhod Multiple Linear
. Regression, Technical Documentary Report PRL—TDR 63-G,
' March 1960. ‘ _

Bower, Eli M. "A psychologist views the prcparauon of an elementary
school counselor, " in Mills, Glen D. (Ed.), Elementary School
Guidance and Counseling, New York: Random House, 1971,
236-243. '

Brookover, W., Paterson, A., & Shailer, T. Self-concent and school
achievement. Cooperative Research Project No. 845, Office of
Research and Publications, Michigan State Unlversﬁ:y, East
Lansing, Mlclugan, 1962.

3
¢
k
¥
§
¥
13
!
{
§
i
:
3
¢

Dinkmeyer, Don C. The consultant in elementary school guidance.
Guidance Jeurnal, 1962, 1, 4. '

Dinkmeyer,: Don C. and Fdwon Caldwell. Developmental counseling
and quidance: a comprehensive school apnoroach. New York:
McGraw-1ill Book Co., 1970, p. 294.

Eckerson, Louise O., & Smith, INyrum M. Elementary school gujdance;
The consultant. School Life, July, 1962, 44,

-a
ftLl \‘




AT e

CAP et e i
o ST TS e oy T e S s <

e o et e rscaeo, v . oo TS AT Liverr e s, T G S

3 I T RS0 B N A IR DT S ety o ey < en

, .
. &

Engclhardt, Léah, Shulzer, Beth, & Altekruse, Michael. The Counselor
as a Consultant in Eliminating Out-of-Seat Bzhavior. Elemantary °
School Guidance and Counseling, 1971, 5, 196-240. .

" Faust, Vermne, The counselor-consultant in the elementary school. Boston:

- Houghton Mifilin Company, 1968.

Henry. Jules. Atiitude organization in elementary schoo! classrooms.
The American Journal of Orthopsychiatry, XXVII, January, 1957,

117-133.

Horowitz, R. E. Racial aspects of self-identification in nursery schoo!l
children. Joumal of Psychology, 7, January, 1939. .

‘Kagan, J . The theoretical foundations of- psybhological development in
the early school years. In Conferencea Report Elementary School
Guidance Work Confercnce. Pennsylvania Department of Public

Education, 1969, 11-55,

Kounin, Jacoh S. Discirline and agroup management in classrooms. New
York: Holt, Rinehart and Winston, Inc., 1970,

| Kranzler, G. D. The elementary school counselor as consultant: An

evaluation. Elementary School Guidance and Counseling, 1969,
3, 284-288.

Leacock, Eleanor. The concept of culture and its significance for school
counselors, Personnel and Guidance Journal, May, 1968, 46, 9,

844-851. . __

!

Le'e, J. M. "Is a guidance consultant needed in the elementary ‘schools?"
Illinois Guidance and Personnel Association Newsletter, 1964, 10,

56-59.

‘lewis, M. D. The effective elementary guidance worker: Counselor or
consultant. School Counselor, 1970, 17, 296~300.

Loree, M. Ray. Shaping Teachers' Attitudes, in Smith, B. Othanel (Ed.),"

Research in Teacher Education, Englewood Cliffs, N. J.: Prentice-.
Hall, Inc., 1971, 99-118. o s

sfeeks, Anna R. "Guidance in the clementary school," ]burnal of
* the NEA, 51 (March 1962), 30-32.

Miller, R. E. , Murphy, J. V., & Mirs}:y, I.A.vf Nonverbal conﬁniunication
of affect. ~Journal of Clinical Psychology, 19589, 15, 1556-158.

24

SR SR S S oS Y

.-

A S i Y s i £
A Ty




g LT

s AT
iy g T AT AT

o g et e A

_V1rg1n1a Educational Needs Asscssment Study, A Study conducted by the

- 2 i AR o1 P TSR i i T g N a8 A P e (T B4 g e %y BTRAR L S me A e Mg ) e s e ae erey 18 v e ARINeMis T s e C e Timie s imenaep g ine cea. fmeatioon e

Nelson, R. C. Counsel ag versus consulting. Elementary School Guidance
and Counseling, 1967, 1, 146~151., )

Nelson, Richard C. & Muro, James J. Counselors choose counseling and
consulting. Elementary School Guidance and Counseling, 1971, 5,
296-300. : ' i

Perkins, Hugh V. Classroom behavior and underachievemment. American:
.Educational Research Journal, 1265, 2, 1-12.

B 3 O, VT NN

Rist, Ray C. Student social class and teacher expectations: The self-
fulfilling prophecy in ghetto education. Harvard Educational Review,
August, 1970, 40, 3. '

Rosenshinz, Barak and Norma Turst. “Research in Teacher Performance _
Criteria, " in Smith, B Othanel (Ed.), Research in Teacher Education,
Englewood Cliffs, N.J.: Prentice-Hall ,Inc., 1971, 37-72.

Rosenthal, Robert, & Jackson, Lenore. Pyamalion in the classroom:
Teacher exnectation and punil's intellectual development, New
York: Holt, Rinehart, and Winston, Inc., 1968.:

Splete, Howard. The elementary school counselor: An éffective consultant
with classroom teachers. Elementary School Guidance and
Counseling, 1971, 5, 165-172.

Bureau of Educational Research, University of Virginia and the
Virginia State Department of Education under Prowsmns of Title
III, Public Law 89-110, 1970.

Zigler, Edward. Social class and the socialization process. Review of
Educational Resecarch, 1970, 40, 1, 87-111,

.

24 . =




Attachment A W
] ) wowmnwoumuwm.om Student Characteristics, Grade Descriptors, Teacher Ratings and 5
g Peer Acceptance to Pupil Self Perceptions v j
|8 . ) ]
: , Variables . t
w v Dependant Independent - RSQ F-ratio D mme” TQMNI
S . : : : B Y
. FULL HODEL _ . 10 . 1-9 ©0.109 | . o
' RSTR HODELS o : . O
. (a) delete grade . 10 2-9 0.109  0.000 1. 146
. (b) delete race _ 10 . 1, 3-9 . 0.109 0.000 | 1: 146
L (c) delcte sex 10 | 1-2,4-9 . 0.106  0.572. .450 . 1 " 146
' {d) delete socio~economic .10 . 1-3,5-9 . 0.083 - 4.198  .042% 1 146
; level A _ _ . . _ : . o . - S
. (e) delete I.Q. R 16 1-4,6-9 0.108 0.219  .640 1i 146
(f) dclete pcer acceptance 10 Hlm~qlm v 0.108 . 0.190 .664 -1 m - 146
(g) delete teacher ratings 10 . 1-6,8-9 0.107 0.304 . .582 -~ 1 146
(h) race . by grade 10 1-7,9 0.109 0.000 1. 146
(i) socio-econonic % by grade 10 -~ 1-8 0.108% 0.000 1 146
- . [
- "Significant at .05 level w
_ e
1 . A%
M,xH = grade Nm = peer acceptance
N X, = race X, = teacher ratings .
: X, = sex. Xg = race % by grade
Xy =-sccio-ecconomic level Xy = socio-economic % by mwmmm
b4 intelligence X0 pupil self perceptions




